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ABSTRACT

Career guidance/career education are the focus of
this transcript of a radic series broadcast by the National Public
Radio System entitled "Can You Get There from Here?" The fourth and
final part of a 4-part series on the relationship between schooling
and Jobs, this program incorporates studio interviews with career
counselors and educational administrators from various parts of the
country. In the final segment of the program, excerpts are read from
listeners' responses to the question of whether they received
training in school for the jobs they now hold. The moderator reports
that 60% of respondents said they had not received training in school
for their current job, but most discussed the ambivalence of their
situation. A resource list on education and work is included. (T2)
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BLAIR: Ontions in Fducation is a news magazine about all the issues
and ideas in education, from the abc's of pre-schonl to the alphabet soun
of government programs I'm Wendy Blair, and this weel on Options in

Education, John Merrow and I continue a four-part series on schoollng and
jobs: "Can You Get There From Here?"

ORLANDO: Hi, I'm Tony Orlando.
DAWN: And we're Dawn.

ORLANDO: We had a lot of fun making this record which comes with a
snecial free booklet on career npportunities,

DAWN: You can get the training to qualifv fnr a technical career.
Write to Careers, Box 111, Washington D.C., 20044.

ORLANDO: Who knows, vou, too, mav be sinrgina our song: "You Can
Be More Than You Are."

This was a public service annoumcement of this station.

TEACHER: This kind of training is most important for kids who are
poor students. Those are the ones I like to work with the most. A lot
of other kids are going to make it without the school. But for kids
s;hose environment is not so great, they're the ones who sit in the bacl
row, who are afraid to talk, literallv, to somenne else, and sav, "T
can do this jok because I'm worth something. ¥You know, I'll do n qond
job for you or I.need this training." They are the people, I tkink who
need it the most.

TEACHER: We did a survey in Georgia of all the students whea tnok the
SAT's. 78 percent of these students identified career counseling as
their number one problem. The number two need was trving to fimure out
where to find career counseling. €So their first nrohlem was what thev
were going to do, and their second problem was where in the world thev
were going to find belp with the first problem.

BLAIR: The poor student needs it and the colleqe-hound student
needs it. "It" is career quidance. John has been asting teachers and
counselors from across the country what thev are teaching students
about work. Mary Domahidy of Greenville, South Carolina, exnlains that
young girls need special career counseling, too.

MERROW: vhat is the wheel of fortune, “fary?

DOMAHIDY: 0kay, it's like I said, a wherl of fortune. 1It's divided
into two different parts. ONne vart is what havpens to someonec whaon thev
go look for a job. The second part is what's likelv to happen to neoplc
in their personal lives in the future, to women. This goes svwinninqg,
spinnina, seinning. The student Aoes uo there with knowledge about some
plans that they might have concerning a specific job and hopes fnr their
future. €5 they walk up there and thev epin it and it might come up
"You're not hired because you have nn exoverience." There js alwavs the
possibility that you do get the job, But there is another possibility,
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" velope?

too, that you don't get the job or you do get the job based on whether
or not you have an advanced degree.

MERROW: Aha, .the old shell game of going back to college.

DOMAHIDY: Riqht, or there is the other one, toc, which probablyv
might he more tvrical of todav's job market. only if you have tochnical
skills do you get the jobh.

MERROW: You said there were two wheels of fortune or twvo prarts to
the wheel. It had something tn do with personal life. W“hat's on ‘that
wheel?

DOMAHIDY: Okay, on that wheel are things like haopilyv married tn,
say, a doctor or a storeowner. Also there are things like she's wicdowed
at the age of 30 because one out of 10 women in our country can expect
to be widowed hefore the age of 50, which is pretty much against their
stereotype. Then, of course, with three out of ten marriages ending in
divorce, we have to have that adequately revnresented in the situation.
And with one out of ten women remaining single for her entire life, we
have to have that represented too. So those are just some of the nut-
comes.

MERROW: What's the myvsteryv envelove and what's in the mystery en-

DOMAHIDY: Well, it is another tool to get at a learning situation.
This time the young people are working in vairs. It may be a hov and a
girl or two hoys or two girls or whatever. They are asked to plan for
an average high school girl who's 16 vears nld what thev think will
probablv happen to her in the next 20 years of her life. Thev then have
ahout 10 to 15 minutes to work this out and present their ideas to the
class. Then I show them a set of mvsterv anvelones and thev pick one of
them. This reoresents fate. Whatever the mvsterv envelope savs hnlds
true. This is that part of life that thev have not heen ahle to show
all control over. ) o

MERROW: Mary, it sounds as if ideally the kids who finish this unit
that you are doing will have their feet somehow onto realitv. Is that
the goal? :

DOMAHIDY: The goal, ves, is to create the awareness that these Aare-
the things that can happen, that are likelv to hapren, that you can't
control every aspect of life. I have to say one thing ahout myth bhreak-
ing, though. You have to be cautious. In three to five days there is
not a whole lot T can do to break any kind of myths that have been in-
grained over a perind nf, say, 15 years. It is just to create the
awareness that theres are snme other ways nf loorina at thinqs. Now if
it breaks their myth that is because they have thought beyond what I've
done in three days.

MERROW: Mary Domahidy,who's a YWCA program coordinator in firoen-
ville, South Carolina.

BLAIR: Creating awareness is a central theme, as is the idea of
values clarification. A career counselor from New Hamnshire explains.

MEﬁhOW: Kathy Diqqs, you are a career counselor. What 4o vnu Ao
if the kid is happy driving a tractor? Do you just let him g0 on nr Ao
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"you tell him about the other things he might do?

DIGGS: I think that vou absolut~ly have to. The whole point of
carrer education is to expose people to careers without, hopefully, in-
fluencing them in any kind of directions, but giving them the initial
equipment for themselves to make decisions. I think that it is our
obligation to definitely illustrate to them the varietv of careecrs that
are available, but to give them the skills to make the decisions Ketween
their environmental background, which may conflict with the other in-
formation they are learning, but to make the decisions for themsclves.

MERROW: Okay, hut there are environmantal pressures to not tell *he
. kid about Paris and Rome and kegp him on the farm?

DIGGS: Forget that; Manchester and Concord. Yes, I think there
are. I don't think it is necessary to keep them just strictly on the
farm as it is to keep them home. I think that is very true of a lat of
areas where.-it is a rural kind of circumstance, not 2nly in my immediate
place that I'm familiar with. Yes, I think that there are varents whose
exposure themselves is limited and therefore thev don't understand the
exnosure that their son or daughter might have to have in order to cope

"in society. Therefore, it's not that they want to shelter the child.
It's just that their own vision doesn't take that in at all.

MERROW: 1Isn't it possible that you're setting them up for some kind
of huge culture shock? .

DIGGS: Oh, I think that-s very possible. I think that anyhody

who even pretends to bé®an exrert in any kind of career education or

" especially career guidance, =nv kind of counseling that would be teaching
decision-making skills or valu.s clarification to students would. have
to be very careful that thev are not in any way, in intonations and so
forth, ascribing priorities to it, you know, "this is better than that.”
I think what we are trying to do is just to have kids understand what
their own values are, just to understand what their values are, and
perhaps how they arrived at them. 1In order for somebhody to make a de-
cision abhout a career, -they have to know what thev. want of themselves.
They have to clarify their own values. Then thev have to have decisinn-
making skills which helo them to make decisions once thev've aathered
all of the information.

The third part of it then is to have career information, enough information
and exnosure and. hands-on experiences, and s» forth, so that new knowina
what kind of life style yeou think you want, by having clarified wour own
values, now being able to krow how wvou make a decision, you. then take

as much data as vou can and as much realistic exposure and then relate
those exposures to the otber two things, to your values, and try to

choose a career in that way. )

T think that it is verv possible, in fact probakle, that by developirg

a good career education program from lkindergarten through 12t: arade

we will in fact put many kids in conflict with their local environment,
with family, with a tradition of their qeograrhtic area, with a traditinn
of a, say, a foreign background. I .think we will definitely rut Fids in
conflict with that and that means that we therefore bhave to deal

with the conflict we are gning tn put them intn. That again comes hachk

. to the whole thina I said on values clarification and decisinn makina.
e Any kind of change and any kina of decision-making is difficult. It's work.
It could involve, you know, some pain and agony. I think decision-making
is not easy.

it MERROW: So you are kind of a revolutionafy.

RC 6
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DIGGS: I don't think so. I know I didn't have the help and I spent
a lot of time going through the wrong doors. I think that we don't have
time for it. I think that we don't want kids dropping out of schooi.
This has something to do with that whole thing, making school more rel-
evant. We want learning to be a lifelong process. We want kids to he
able to see the relationship bhetween everything they do in school and
themselves, relevantly, and to tie some of those kind of things to-
gether with a lifestyle. Career education really means a lifestvle.
It doesn't just mean "joh". It means a whole lifestyle.

BLAIR: Kathy Diggs, a career counselor in New Hampshire, talrinq
with John Merrow. Any number of factors influence career and occuration-
al decisions. 1Ivan Charner, an 2ducation researcher at the National
Institute of Education, lists some of the variables.

CHARNER: We are looking at a wide range of variables, ranging all
the way from parental background variables, including parents' education, .
occupations, income, parental socialization practices, including sex
role socialization -- that is a major emphasis in a lot of research
today -- educational variables, academic ability, intelligence measured
by an IN test or some form of IO test: pure variables, what your friends
want to do, if that is congruent with what you want to do: and other
significant, other variables, what teacliers want you to dno, what teachers
say you should do, what counselors say yvou should do, the amount of
counseling that you have had or the amount of advice that teachers
give you for different educational and occupational levels; and also a
number of socio-economic status variables, other than parental, including
community socio-economic status, school socio—-ecrnnomic status, and the
import of all of these variables on occupational attainments, educational
attainments of individuals.

MERROW: What are you finding out? What's the single most im-
portant factor in the choice of an occupation?

CHARNER: Parental influence seems to be the most important, hoth
on its direct effect on occupational attainments, how it directly vmuld
affect one's occupational attainment, and also on its effect of nther
variables and thensubsequently how those variables affect occupational
attainment.

MERROW: Let me give you an hypothesis. You grow up in a familv and
your father works in a mill. Fvervdav or everv night he savs “Tvan, 7
don't want you to grow um to work in a mill. I don't want vou to be
like me. I want you to do better than I am." Those are hoth family
variables. The kid sees the father doing one thing and here's the
father saving another. wwhat's likely to happen? Which will have the
stronger influence?

CHARNER: My guess in that case will be probabhly some kind of
interaction of the two. If I would see mv father being very hanry at
what he's doing, having a relativelv good income and a stable ijobr and
doing things that T would like to do, being outside, working with mv
hands, that might overcompensate for what he's actually telling me. If,
on the other hand, I don't like what he's doing and think what he's
telling me is better, that would be the primary factor in my weighing
those two alternatives.

MERROW: -You say, "I would guess." I know you are a qualified aqursser.
But is there research that actually indicates that? Can ynu research

e | | T
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that, the interaction of those two sort of contradictccy threads?

CHARNER: Yes, *here has been some. Looking at vparental aspiration
for their children compared to parental occupations and finding that
parental aspirations have a major effect on occupaticrnal aspirations
and subsequent occunational attainments.

MERROW: You said the most important thing is the family influence.
What's the second most important factor in choice of an occupati~an?

CHARNER: You'd get a dekate in the field. A number of students
would say it is educational influences. The level of education is what
we've researched primarily, how mauny years of education. There has heen
very little research on actually what about education seems to have
affect.

MERROW: Ivan, I .ave this sneaking feeling that you are talking
about people who go on to ucllege.

CHARNER: Most of the research has heen dealing with college pop-
ulations, but there jis a large percent, rart of the research, that does
deal with non-college hound students.

MERROW:- Is there a difference? Tor examnle, vnu baven't said in
terms of the factors affecting choice, vnu havem't said the job market,
or at least I didn't hear you,™ don't think.

CHARNER: The labor force. I classify the job‘market in that larae
range of environmental variables.

MERRNW: Oh, I see. So the availability of ijnobhs --
CHARNER: Is an important factor.
MERROW: How important?

CHARMNER: It emerges as being important when the actual decision
to enter a career becomes important. And it also becomes important as
part of the information hase that an individual uses to make a decision,
what careers are available, what careers will be emerging in different
fields, and particularly for women, which careers seem to be opening
for women and which careers can womer enter.

MERROW: Let's come back to that cuestion of women. I'm curious.
You said "When peonle make a choice." When do young veorle choose? I've
heard, for example, weople in career education talking about the chnice
point. What do they mean? . . . -

CHARMER: What thev mean is a point when an individual might actually

.sav, "I want to be. I've weighed all mv altermatives. 7T know mv own

abilities, my own interests, what's available in the field. FHere's whxt
I want to do.".

MERROW: I infer from the way you said that that vou don't anqrece.
CHARNFER: I tend not to agree, particularly with educational decisions.
Nne of the choice points that a lot of peonle talk ahout is 12th Aarade or

11th grade for the choice to 70 to colleqe. 7T arque that the chnice to
go to college in many instances is made hefore individuals entcr colleqe.

3



If you come from an unwardly mobile family that has been pushing college,

that.choice has been made for you really by vour narents. Thev have been

-putting away money for an individual to go to colleqge hefore that indj-

A vidual ever enters the formal school system. So T don't think the indi-

w5 vidual really has the choice to go to college. The choice hecomes one of
which college to go to.

MERROW: Are vou saying that there is no such thinqg as a chaice noint
or that it happens and happens and happens all through school? What ex-
actly are you saying?

CHARNER: My intuition and what I've read suggests that there miaht
be choice points for certain individuals, but it probably isn't consis-
tent across individuals bv any stretch of the imagination.' Certain indi-
viduals will make a choice to enter a specific field of employment in™~
11th grade; some will make it in 12th grade. Others might not make it
until they are.out of schcel for three or four years and have heen ex-
ploring careers from different fields and different occupations for a
number of years as to which one they really want to enter for a longer
period of time.

MERROW: You know, it's not frustrating -- well mavhe it is frus-
trating -~ if the quesiton is how do people choose their careers, nccu-
pations. As a qualified researcher, vour answer is "Evervhndv does it
differently and there are lots of different factors.”

CHARNER: That is correct.
MERROW: But I'll bet vou can generalize about arouns of nennle.

CHARNER: Certain groups of mneople, we know what facters would in-
fluence them more than other factors, wnmen heint one of them.

MERROW: Let's talk about women.

CHARNER: 1In major populations, women are still choosing, even with
the increasing emphasis on the. women's movement and equal rights in edu-
cation for women and Title IX, are still chonsing a verv limited range
of narrow and low-prestige occupations. '

MERROW: Like what?

CHARNER: College.women are still choosing teaching and nursirg pro-
fessions or asnme other technical vrofessions in the science fieids, Lut
not a lot of them. PRanging from pre~school students on up, ‘ney are
vhoosing the same twn occupations plus secretarial and clerical-occura-
tions and plus mndel and/or airline attendant occupations, which are
low-prestiqe. low range nccupations. And some are choosing Fomemaker or
housewife occupations. But when you commare that to the number of choices
that boys have and the tvoes of choices, bovs are choosing twvo tn three
times more occunations thtan girls are, straight across in the resecarch
ranging from mre-school un to high schocl and collene.

MERROW: And you don't see signs of that chanaina particularlwv?

CHARNER: PNot drastically at this time. ‘The research that's coming
in now has some of the very similar findings coming nut.

9
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MERROW: You said you could generalize about other groups. ilacks?

CHARNFR* The research with Blacks is very varied. We know %hat
tbev have high educational and occupational aspirations, equal to white

”~—cnunterparts, both males and females. We also know that when it comes

to attaining these thev don't attain them as high as whites do. There
seems to be something happening in the labor market which Feers Rlacks
out of it. They have accepted the social values of the system, but
don't seem to be able to get certified or to enter the occunmations that
are congruent with their aspirations or the educational levels that

are congruent with their aspirations.

MF. :OW: Take it into the schools or where the youna peorle are.
How much information do they get? Can you generalize ahout “hat?

CHARNER: They seem to be getting some information about occupations.
I think they get more information about the general world of work, regard-
less of rurriculum. The studies that have looked at occuvational infor-
mation scores with grade level, regardless of the type of program tch::
an individual is in, show that occupational information scores ir-:case
with grade levels. Something is happenira. Individuals are gairing more
information about the world of work.

MERROW: My hypethesis is that if yeu give kids a whole int of
Qccupaitonal information, what the. inbs are like, how much monev vou
make from them, what their status is, how hard thev are, how much sacur-:
ity they nffer, how interesting they are and all that kind of stut?,
that kids would then make chnices from amorg those occunatinns rathker
than simplyv being influenced or b2ing influenced as much as they were in
the past by varents and the immediate labor market. Is that correct?

I mean the idea is to give kids a let of choices. BRBut vou are sayina
occupational information is not all that important.

CHARNER: The idea, more than giving them choices, is to give them
more information to make choices with, a greater diversityv of information,
more complete information in a lot of instances, so that they can weigh
what parents, peers, other individuals are saving against what thev know
ahout the labor market and what they know about requirements for jobs,
work schedule and duties on jobs and make decisions in an informal way.

MERROW: You researchers assume that it's somehow a rational nro-
cess, but it might very well be almost UhuLlV]rra“lOnal Peonle miqght
kind of hack into things.

CHARNFR: Some researchers would assume it's a ratisnal »nrrcess.
Others say a lnt has to do with chance or luc¥. Again, there has heep
a dehate in the field. Tven the bhacking in orocess, it i< mv fenlina,
has certain things that one could look at to sav, "The reasor that vou
backed into that was hecause.of other things that vnu have done or
other advantages that you have."

MERROW: Thanks very much, Ivan Charner of the Natinnal Institute
of Education.

BLAIR: - Providing yohnq people with more information about wnrk is
one goal of career education. But there is more to the definition, ac-

cording to Ruth Roberts of Maimeand Marlys Dickmeyer of Minresota.

MERROW: You are both involved in it. What does it mean? What's

10
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:yareer education?

ROBERTS: That's a good gquestion, pecause many people have different
definitions of the words "career education." Maybe, perhaps, we shouldn't
call it career education but career awareness, especially at my particular
grade level, because we do not zero in on a particular job cr we do not
take children and channd them into certain job areas. We make them aware
of the various types of jobs. We make them aware of the changalle nature
of our economy, the 3jabs that are not even invented yet that will he there
in. the future. We try to prepare them for all the chandges that may come
about and the fact that they may have to make more than one choice through-
out their lifetime. They have to be prepared to make these choices. This
is what we are all abont, not really zeroing in, especiallv at elemen-
tary level, on any particulaf type of joh.

MFERROW: Haven't vou just defined career education as self educatinn?

DICKMEYFR: Self awareness is a part of it. I think there are kind .
of three facets of career education. There is this whole matter of aware-
ness of yourself and who you are. Then there is this matter of awareness
of the world of work, that economic world, the husiness world. And then
a dimension we have not talkedtno much about, and that is the value of
work and why work is important to the individual and to the sociely.

MERROW: So career oducation, as vou are defining it, enccmpasses
all those things.

ROBERTS: It really does. To think of it as only awareness of jobs
is a very limiting and nairow definition. I'll tell you apout a field
trip that a 5th grade teacher planned with his students. Thay wer?
building a construction job nearby the school. This teacher went to the
superinterndent of the construction job. He talked with him and raid,
"May I bring the boys and girls over and take a look at what you are doing?
I would like you to tell them a little bit about yourself and vour work
and how you feel about it, and what's going on over here.” The next dav
theyv came nver and thev saw bow the carpets were laid and how the huil-

- ding was constructed and this was work awareness. -.

The bovs and girls had been ri-imed about the kind of questions, because
thev had discussed this ahead «f time. One of the boys lnnked ur At tlre
superintendent and asked him, “Dn you like vour work?" The suncrinten-
dent said, "Would you like to go to jail everv morning?" Theyv lnoked

at him kind of quizicallv and he said, "That's what it's like if vou
don't like ynur job,'it's like qgoing to jail everv morning."” [Ile said,
"I do like my work. In fact," he-said, "when I was about 13 I dropned
out of school and I started working and I onlv earned ahout $15 a wenk
and I decided this wasn't for me. So I went bhack to school and T kent
working hard until I qot vhere I am now. ‘Now I am responsible for every
building on this site and there is a lot of challenge to it.” As I
watched the faces of the hovs and girls listening to this man affirm
his job and say how good he felt about it, ard realizing that a lot of
them had never heard an adult talk this way, I felt they were qgetting
exnosed t» the value of work for him as an individual as well as to the
communitv. '

MERROW: I am talking with Brenda Dykes who used to he a teacher and
is now an administrator in Sulfur Snrings, Texas. I am interested. T
heard you talking earlier, DBrenda, about qgetting business inveolved in the
school, You apparently spend a certain amount of your time doing that.
Why 4o you think that's immortant?

11
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DYKES: I think it is very important that vou emphasize the bhusiness
in relation with the world of work. Nevertheless the hoys and girls
should be aware that their world is not ceorfined to four walls, that
their world is the *orld, their classroom is the world. Ve put btovs and
girls into the business, 100 8th graders one day, and we called it "caraeer
day." By doing this, our bhusiness, several of the husinecsmen remarked
to me that it renewed their faith in young people. They didn't recalize
that young people had as much knowledge as they did or that thevy were
able to Ao as much of the tasks as they did.

We had a boy that worked with computers. Several of them gave them the
actual johs. The hoy on the computer, it was a grocery supply company
and he was actually given a $400 order to put through the comnuter.
They were amazed that he could pick up this task and do it so fast.

We had one that went into the Ramada Inn, that is hntel management. This
boy impressed them so much that he was able to go back for a part-time
job. They were able tn teach him some 2f the skills where their other
veople could break away and do someching else, this kind of thing.

Also other businesses. We had two bovs that wanted to be funeral home

directors. They actually helped in a funeral. We had everv kind of
occupations you could imagine that dav. Fach student wore an emtlem
which was a schoolhouse designating that it was career day. This was on
schooltime. They were counted vpresent in scheol, vet their schoeol was
the world of work. They were actually working in the world of work with
their business. .

MERROW: Okay, now let me he a little bit of a cvnic here. How
much can anybody learn about running a Ramada Inn or running a funeral
or what have you in one day?

DYKES: I think they car learn enough that they know whether they
really do have an interest in it. Several of them that went out into the
different businesses mavhe found one niche that they were not even aware
was there. "

MERRCW: Judging from what you are saying, then, it would seem as
if a lot »of kids would like to have more than one career dav during
the year. '

DYKES: Right. Several of the hoys anrd girls remarred to me that
it was the best day of their life. Some of them remarked that for the
first time in their life thev understand why thev went to school. Then
other boys and girls also felt this wav. Our Yusiness marticimation has
really grown because when we Jgot a little exoosure, then the husinesces
wanted to come in and he a part of the school svstem because thev cnuld
see it was a going thing. We had a manager from Texas Power and Light
tell us that they spend thousands of dcllars a vear retraining their
peovple on how to answer a telephone and things like this, why can't wve
work with the boys and girls and thevy will bhe zlad to work with us, con
how to communicate with people so they won't have to retrain their wnrhers
when they graduate from high school, this ¥irnd of thing.

»ERROW: 'Now the kids who qb out on career day, let me make sure I
go% that right, those are 7th, 8th ard 9th graders?

DYKES: FEichth graders only. We o this as a climax of the 2th arade

. .
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' before they go into high school. Our 8th grade is the last vear of thé

middle school concept. By Spring of the 8th grade they are to know what
they want to take in high schonl. Some of them are still leery, thev do
not exactly. know which way they want to go. I think this helns seal

. where they want to go in the 9th grade. After the career day thev met

with their counseloars and made their schedule up for the 9tk qrade.

Some of them knew what tyoe of vocations or occunaticas thev wanted

to pursue at that time:. We know some nf them are going to chanqe +heir
mind. But as least it gave them a goal. We had a potential dronnut
who had not been in school several days that year. I thought for sure
he wnuld dropout bv the end of the 8th grade. I saw his mother two davs
ago. - She remarked that for the first time in her life her child knew
that he wanted to go to school and why he wanted to finish, hecause he

had a goal in mind. He had never peen able to qo out -- he is from a
low—incqme family -- and see what the world of work was really like.
BLAIR: Brenda Dyvkes, a school administrator in Texas. What the

world is really like is a large part of the puzzle for young peaple,
and perhaps for adults, too.

BARTON: Steve Bailey, vice-president of the American Counsel on
Education, tells the story of the harried father who comes home and
wants some peace and his young son is interrunting that. So he gives
him a map of the world that he has pulled ocut of the paver. He tears
it into pieces and sends the bov off and savs, "put it together” and that
will keep him occupied. BRut the son somes bkack in one minute. Ile said,
"Dad, I have it together." He said, "Well, son, how did vou do it sn
guickly?"” He said, "Well on the other side there was a nicture »f a man.
I put the man together and the world took care of itself."

BLAIR: The story teller is Paul Barton, executive director of the
National Manpower Institute. He joins John and Walter Davis, education
director of the AFL-CIO, in a discussion of the realities of the work
place.

BARTON: Right now what's happenring with the large emplovers, for
about two-thirds to three-fourths of them, according to now about five
studies, employers really aren't hiring youth until they are about 21
for reqular adult jobs. So you have about a three year gap even after
society has certified these young people as having finished the free
educational svstem and they are readv to move into the adult world.

So it doesn't matter in that case what curriculum they had. I'm over-
exaggerating, obviously, because it matters. If vou have been trained
to be a secretary in high school you'll get a job right away. But for
a woman training to be a secretaryv it sort of means that society is cuite

‘ready to put you in your place sooner rather than later. I thin}k that

you can have skill training in the public high school where it really
works and it is a pragmatic basis.

But where ynu reallv learn a jol through anrrenticeship on the ioh, then
I'd get the educatinn and T'd move the person into the industrv. 7'd do
what needs to he done in the classroom dependina unnn bow thinas are
actually nracticed out fthere in the hiriag world. So there is no
pedagogical answer to it, I think, but really a very practical matter
depending upon what the skill is, what the community is and what the
industry is and what the situation is. .

MERROW: If there are likely to he jobs out there, then go ahead
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and train the people for them in the school.

" BARTON: If it works, as lonq as you are not skimping basic education
and narrowing people in such a way that it limits them for flexibilitv.
You know, you have to balance those things.

MERROW: Mr. Davis?

DAVIS: Yes, we have a problem with that. We would aqree thrat wvhat
Mr. Barton says is the ideal situation. We certainly are not against the
ideal. The problem we have with it now again, and I also turn back to the
economy, and we have an 8.3 percent unemplovment rate in this cnuntry.
But our peonple are just taking this unemnloyment situation to heart he-
cause they are affected by it. In the autn industry, for example, there
is still a fantastic number. of lav-offs that are still in effect. Tt
is over two hundred thousand. That is the last figure I heard. Can you
imagine a situation where an employee is standing out on an unemnloyment
line while his son, who's a high school student, is on the assemblv line
at Ford? Well, vou know, for nothing. This is not the case. But that's
the example. Why, that is an untenable situation. I don’'t thin} we can
live with that. So you have to balance these kind of things out.

MERROW: So the AFL-CIO and other unions, too, would come-éﬁwn hard
against work study kinds of nrograms or study release nrograms in times
of unemplovmentse. : o

DAVIS: Sure. Well, we would have little difficulty with our owp
emplovers, that is employers who have a contract, a cnllective hargain-
ing relationshin with any of our affiliates. But the difficultyv ariges where
vou have a non-union employer who-has nobodv to answer to. You aive them
an unfair incentive, which the union emrlovers cet a little untiaht
about, and I don't blame them. I want to make this ovonint: we're not
talking about scme strange children from “ars. These are the sons and
daughters of unions memkers we are talking about here. So we hava given
this a lot of deep thought.

MERROW: Mr, Barton?

BARTON: Yes, I both understand and share those concerns. Cortainly
we have to work these things out so that vouth, during their formative
neriods and during their education periods, are not qoing to be standing
in for the father.

A

MERROW: WwWho can”t get a joh? g

BARTON: ™ho can't get a -+oh and is the housnhnld sunnort. "ut on
the other hand, since they are the sons and daughters of thorse vorkears
and since there is a qreat concern in the United States, and alwavs has
been, for its yvouth and for its development, and if we enp it within
the educational exrerience, and we have to fully recoqnize 111 ~f thosn
vpitfalls which are there, the possiblilities of explnitation bv emnlnvers
in competition with other employers, the possibilitv of A low-wage =ul-
stitute for a higher paid worker --

MERROW: But you are essentially saving that where unemplovment is
high, keep those kids in school, don't let them out to take jobs awav
from adult workers. Let's say that that is an acceptable rolicy, ex-
cept perhaps from the point of view of the kids hemselves whn in fact --
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you know, Kenneth Clarke called high schoél a vestibule -- bhow long can
you keep kids in there? They want to get out. Twentv-four percent drop
out now.

BARTON: I would not keep them in school even in those situations.
I would not let them get into situations where they are replacing adult
workers. But there are enough possiblilities in high unemnloyment situ-
ations for community internships where they can get experience in the
services sector and in the public sector and in the voluntary sector.
There are enough opportunities, if labor and management ard school pennle
and public representatives are involved in working it out so adults are
not hurt. There are possibilities for exoloratory experiences that do
not get them in the production process. So you probably have to have
something that is different by the business cycle.

MERROW: You would like some changes in the schools then. DBecause
they are certainly not run that way. ’ .

BARTON: Well, the schools are very rigid, exveciallv the second-
ary schools. They have not reached out. You can't build this as a
bridge’ head just out from the schools. That’s why I think vou have to
involve emplovers and unions and the public sector, with_a small o, alony
with the schools to work out this transition from the school to the work
process, which just can't he done entirely from the education svstem.

DAVIS: Yes, I would certainly aqree with that. But mv own ex-
perience tells me that unless you have this whole thing done in an
organized fashion, as Mr. Barton has just explained, which is virtually
impossible from my point of view, to get every community in the countrv
operating that way. To the extent that you do, though, then I think that
it could be a very successful effort. The other prohlem I have with it,
of course is that there are some industries which don't lend themselves
to this kind of thing. For example, the aircraft industry, the airline
industry, if you will. I remember a cclleague of mine in Florida was
talking about a program that he wanted to work out with one of the
airlines to get the voungsters on the line of maintenance. well, of course,
you've got laws involved there. I've got the CAB. I don't think TI'ad wart
to fly an airline, for example, if two juninr high school students wvore
repairing the hydraulics on there.

BARTOM: You would have full agreement there.

DAVIS: But that is just really an outlardish case. Put marv em-
nlovers have told me exactlv that where there's exmensive machirerv ip-
volved and that kind of thing, vou've aot insurance nroblems. ALl of
this is part of their resistance to it. But if thev had thn pnssihilitvy
available to them of having properly supervised programs bv membeors of
the reqular staff, then I say that in that situaticn you Aon't inter-
fere into the production process and there is an oprortunitv for the

_hands-on exnerience. PRut it has to he dene with some real commitment

from the emplover and certainly some involvemert and participation bv
the union, if there is a union.

BLATIR: Walter Davis of the AFL-CIN and Paul Rarton of the MNational
Manpower Institute pointing out some problems with the wor¥ study on the
one hand and with' job training inside the schools on the other. The time
trap of education first and work afterwards bothers just about ecvervhody
who studies the problem, including Deede Sharpe, a career counseclor in
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SHARPE: I think what we are gning to have to do is get away from
the idea that for 16 years you learn and for 30 years vou earn. We are
going to have to get into an open-ended educational system wherrs neople
can come hack and then go earn and then come back and then qo earn. It
doesn't make anv sense at all to say that the learnina mart of vour life
is isolated to these 16 or 12 or 18 or 22 vzars and then the earning part

of your life is that which comes after.

We've got to huild this sort of coopecative partner relationship bhetween
business and industry and education for the benefit of both. W#e'll have
to give people the kind of skills needed for employment. e are going

to have to give them the personal management skills needed for adant-
ability. It is very interesting. Phi Delta Kappa did iz high school poll
of high school seniors. About 80 percent of them coulc. state a career
goal but they had no idea what was involved in that career goal and none
of them had ever talked to anybody who held that o:scupation.

So if a high sc¢hool student is interested in veterinary medicine I would
recommend that the student get in touch with a veterinarian, qo soend a
couple of Saturdays there. See what it's like to watcht a dog die on the
operating table from internal hemorrhaging. Find out what kind of skills
are needed and how long that guy had to studv to hecome a veterinarian.

__Get out where the real world is, begin to test vour own ideas ahnut wvour-

-self and about the world out against reality. The whole notion of real-
ity testing is a strong piece of advice, I would think, for h»igh school
students. ’

MERROW: For example, what about the larqe'number of kids whn don't
have some sense of what they want to he. Are vou nernetuating the mvth
that there is a "one thing to be"? )

SHARPE: 0Oh no. What we are talking about is the notion of risk
taking on the part of the individual. Get out bevond .who vou ares now
or what you know now and trv some new things. Push yourself intn some
new areas and begin to figure out all the number of choices that you
have. I am not concerned that an individual student make a career chnice.
In fact I think that would be a mistake to sav okay, I'm going to bhecome
an X, Y or Z and nothing will steer me from that course. But to at least
be aware of choices and be aware of your own interests and values so you
can beqgin to fit those interests and valuas into one of the choices avail-
able.

MERROW: Another thing to do might bhe to talk to some of thnse peorle
who are role models also, adults in your life, amd find out how manv dif-
ferent things they have done. You may he quite surcrised.

SHARPE: DNot only that, bhut get into some mittv-qrittv questions with
adults. Thev are pretty intelliaent peonle, some of them, and say to them,
why do work? what is it that you don't like ahemt work? Itvhat is it vnu
do like about work? Iow dn vou get alona with wmeonle on the ioh? Some
of the personal rkind of feelings that adults hawe ahout work, tids need
to just start talking to adults. There's very lLittle conversation hetween
today's suburban students or inner-city students, for that matter, and
‘adults other than parents and teachers.

MERROW: The teachers you have heard from mre persuasivée advocates
for the fast-growing career education movement. <Career education is not
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without its critics, however. One skeptic -- he is not necessarily a
critic -- is william Harwood of the New Schools Fxchange. On program
three in this series, he characterized schools as reactive and unable
to generate change from within because administrators and teachers are

"too comfortable with things as they are. Career education's critics,

including two history professors, Norton Grubbk and Marvin Lazerson,

who wrote recently, “The assumptions of career educators ahout the nature
of work and the demand for lahor are largely a mvth. The world they
posit, in which career educaticn can make all wori satisfying and all
training useful, is a world we no doubt prefer to the one we inhahit.
But in constructing this Utopia, career education simply reflects the
more general dilemma of schoolling. Capitalism is an economic system

in which managers endlessly divide, simplify, and eliminate jobs. This
results in an increase in unemplovment and a constant status of underem-
ployment for most workers. The economic system values canital at the
expense of human resources. Yet the schooling system is charged with
the develonment of human resources, and thus its central purpose is in
sad contradiction to that of the econecmic system it serves.”

BLAIR: That critique, in the Novembher, 1975 issue of the Harvard
Educational Review, was nrompted in part by the enthusiastic claims ﬁat
forth by career education's nrime sponsor, former United States Commis-
sioner of Education, Sidney Marland. Marland wrote, "All vouna neople
upon leaving the education system should be ready immediatelyv to enter
satisfying and useful emplovment in a field of the individual's choice.”
The Council for Basic Fducation was quick to resopnd, opointina out that
more and better vocational training wouldn't guarantee jobs. Lots of
PhDs in history and chemistry are unemployed. Another flaw, said tbe
Council, was the promisc of a job in the field of the individual's choice,
because many young people who may want to be physicians or airline nilots
just don't have the intellectual wherewithal. Career Fducatior, concluded
the Council for Basic Education, risks promising young neonle something
that it cannot deliver.

MERROW: In the course nf this four-part series we have discussed,
or at least mentioned a number of possible solutions in additiorn to those
suggested by the career education movement. Because no prohlem as great
as this one, unemployment, underemplovment, unkent nromises, and unre-
sponsive schooling, is likelv to have a single solution, we would like
to review, briefly, the ideas that James 0'Toole, Flliot Liebow, william
Harwood, Willard Wirtz and others bhave discussed.

BLAIR: We hoone, incidentallv, that vou will write and asv for a
fre= set of the four transcripts. The fourth also contains a bib-
liograohy of bhonks and articles on the sulject.

MERROW: Some critics and scholars sugqest changes in the schonl,
especially in the comnrehensive high school. These large schocols attemnt
to be all things to all students, hut aren't. Thev do segreagate vouth
by agqe and by grade, and they keep the vounq atay from their elders (ex-
cept on career awareness days once a year.) These are had,
even unhealthy practices, according to the President's Panel on Youth,
in one of the hest hooks on the subject. 1It's called "Youth: Trans-
ition to Adulthood." That book suggests that the American high school
functions effectively as a marriage marketplace, but not as much else,
and it calls for new, smaller, specialized schools.

BLAIﬁ: Vouchers, a kind of ticket to school that could be used any-
time, are encouraged by some observers. If ewveryone had a ticket to 12,
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14 or 16 years of schooling that could he used anytime then the age
trap could be escaped. Regular sabbaticals from jobs -- perhaps every
seven years, say -- have been suggested as another way of encouraging
lifelong schooling. Many oldev labor unions members don't like the
jdea of sabbaticals becausé they are lnoking forward to retirement and
not to a year on campus.

MERROW: The specter of ten million unemployed men and women leads
many to call for public service jobs, with the government being the em-
ployer of ‘ast resort. Programs all young people, ages 18 to 20, should
be required to spend a vear or two in puhlic services wonrk at home. ¥For-
mer Secretary of Labor Wirtz called guaranteed employment a "shortcut across
guicksand." 1It's an election year, so listen for dehate on the suhject.
O'Toole and others demand that jobs themselves be humanized and that
all workers be paid a living wage. It's a buver's market, however, with
so many unemployed and underemployed workers around.

BLAIR: You've listened to a lot of debate on the relationship he-
tween education and work. Experience is a great teacher, we all know,
but practical work experience takes on actual meaning when accomnanied
bv reflection and outside stimuli, such as hooks and teachers. That im-
plies a need for schooling to complement job experience. But =schools
aren't a substitute for experience. However earnest the efforts to re-
create the world in the school, the school is not the world and is not
perceived by students as "real.”

MFRROW: Lots of people are calling for a closer union of the worlds
of education and work. Willard Wirtz says there is only one world, the
world of life. 3Sut others say we must separate education and work --
at least we need to stop promising young pennle that more education

' means more money because that just isn't quaranteed. Along those same

lines maybe we ought to spread the word that you don't have to spend
money or go to school to learn. There are books, libraries, neighbors,
friends, television and radio.

BLAIR: Recently Frank Jennings, editor of "Teachers Cnllege Tecord”
put it this way: "There are surely profound connections between education
and work, but they are esthetic and ethical, more than they are vecuniary
and vocatinnal. Formal education can help one to acquire the ahilitv to
frame appronriate cuestions about the ways of nature and nf man, anl to
tease out useful orovisional answers. It can heln in the halirag nf
better bread. It should help hakers to become mare rational and mnre
just."” ;

MERROW: Not only are there no simnle answers, hut in fact %bn
problems may become more severe. There are fewer "aood" jcbs which lcads
some people to conclude that we should be sharina and conservina. But
the competitior for theose gnod jobs will probably hacome more intense.

We are, after all, a competitive society. %"hat's more, the huage »nop-
ulation bulge of voung people now in college is about to enter the inh
market in droves. That has already made for emptier schonls and it

will probably mean emptier colleaes, unless nlder people begin attendlnq
in comparable numbers. So the problem persists. How does a socintty
train its voung pennle for adulthnod and for work?

BLAIR: At the beginning of this series we asked vou listeners to
tell us whether they received training in school for "the jobhs you now
hold. fThis week, as promised, Jnbn, David Fnsor, and I are aoibq tn
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read excerpts from some of the letters. Overall, 60 per cent of those
writing in said that they had not received training in schnol for their
present job. But most letter-writers looked bhevond the auestion and

" wrote about the ambivalence of their own situation.

ENSOR: llarry F. Griswold, of Pittsford, FNew Vork, writes, "I must
leave it to vou to decide if I am a "yes" or a "no". T first teook an
associates deqree in data processing. While employed as a comnuter
programmer, I took a BS degree in social science. I then quit mv job
to devote full time to graduate studies and an MA degree in psycholoqay.
Subsaguently, and after much fruitless effort to find other employment,
I'm working again in computer programming."” - '

BLAIR: Katy Dayton, an English teacher in Wasica, Minnesota, de-
scribed the frustrations of a teacher's life. -"Was my five years of
college worth the debts, work, and anxiety? Definitely. It taught me
two invaluable skills —-- the ability to research a problem and the akility
to adapt to change."

ENSOR: David Nicholson of Lakeland, Florida writes, "Mv dearce in
Political Science bears little relation to what I do to earn my daily
bread. However, I would do it all over again, knowing what I 4o now --
10 years out of school. '

MERROY: Richard Thornberqg majored in music in college. Uie savs,

a "During my last semester I started job hunting and came close to gettina
a music teaching job at a local private school, —— not close enouah. T
interviewed with a life insurance agency =-- wound up buving a rolicy.
Finally I got a job as a screen printer at a wallpaper factorv. I was
exhilirated! I make $118 a week. So, for the present, I find myself
paying back $20,000 in education loans by doing a job that easilv could
be done with a minimum of education. I am obsessed with a siabhish se'f-
concept. After all, when I took this job, someone else lost out. In
conclusion, as Art Buchwald would say, why spend pots of money studying
Kierkegaard in college when you can read it -all in the comfort of your
mill, on coffee breaks, for the next 40 years."

BLAIR: Jon Hedge of Iowa writes,”I consider that a strong traditional
education in humanities can prepare an individual to function effectively
in the broadest range of vocations which this society offers."”

ENSOR: Carol Howell of Benson, Vermont writes, "I'm sure my job --
social worker -- was determined primarly hy the social values I was ex-
posed to at home. I attended an independent secondary school which re-
inforced the direction my home influences had already set me on. For
what it's worth, I am now unemployed:!"

MERROW: Ronna Perry offers this answer, "I graduated from New York
State Teachers College, taught school for a vear, and have been vorking
as a stewardess ever since. Many of my feachinag exneriences, such as
responsibility for grouos of people, organizational skills and so forth,
have been invaluable to me in my present work and I am truly thantful for
that."

BLAIR: Here's an unusual case: Jerry Grashoff of Michigan besan
studying to be a botantist as a teenager and after earning a Php suddenlv
lost his job when a government contract was cancelled. He now runs his
own gift shop. He writes, "It was easy to see that I would have leen
financially ahead if I had continued as a botanist But, it is ohvious
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to my wife and friends that I am mentally and physically better off since
the switch. I am only sorrv that I was not astute enough to have de-
termined earlier that life as a professor or researcher was more of a
hassle than I cared to bear. All during my PhD. program I repressed auy
doubts to that effect. I was too proud to quit. I required the loss of
employment to wake me up.” ' ) '

ENSNR: George Adams of Tuscon, Arizona recentlv resigned an admin-
istrative position at a medicnal school and he is now self emnloved. “Tven
in the succession of jcbs I've held, my high school trainirqg was rela-
tively useless. But then so was mv colleae and nost graduate training.

I did quite well academically while threading my wav throuah the education

maze. But as I look back on it all, T can only conclude that we drn't
S . . . . .
know how to prepare people to Bope with either life or job situations.”

MERROW: David Warshawsky, an insurance man in. Towson, Marvland,
writes, "I had received no training in any school for any jok I ever
had."

ENSOR: Leonard Asselin, of Prarie Valley, Kansas, writes, "The
greatest mistake that institutions make is that they don't prepare
students for the real world. Most of the people who have come tc me for
jobs are so wet behind the ears that they have no concept of the def-
ference between studying and actually working at a chosen profession.

It should be mandatory that students actually work at a nrofessicn when
school is not in session."

BLAIR: James Leigh is 47 and a teacher. .. writes ahnut the im-
portance of reinforcement and support from others hesides the family.
He describes how his parents and a social worker helped him overcome
tuberculosis and go on to college, then about those who, in larage and
small ways, encouraged him incollege. He concludes, "In the educational
process no one must be discouraged from learning. We must view lerrning
as a goal in and of itself, not as a means to emnlovment. A tru= de-
mocracy exists in. knowledgeable peonle who can participate on the bhasis
of equality. FEmployment is only a means to economic stabilitv. TRducation
is the means to a viable societvy."

ENSOR: Milton Nash writes from San Francisco, "During high schonl

-I apprenticed in the printing trade, a job I am tenacinmuslv clinging to

due to rapid technological changes in the field. How can one ohtain a
job in a society that is steadfastly preoccunied with displacina as
many positions as gquickly as possible? Your series hasn't cnakled me
to see the light at the end of the tunnel yet. But I'm still listeninfg.
In education I sense a glimmer of hope in a depressina situation.

BLAIR: This four-part series is made possible in part with funds
provided by the Offic% of Career Education of the U. S. Office of
Fducation. Their grant also allows us to distribute transcripts of this
series free, rather than for the usual 25¢. If vou would like a set,
please write us. Cassettes are also availahle at S4 or $12 for the set
of four cassettes. Our address, Cptions in Education, 2025 M. Street
Mor thweet, Washington D.C., 20036. That address again: Options in Edu-
cation, 2025 M., as in mother, Street Northwest, Washington, D.C., 20036.

This program is oproduced by Mirge Hart. Executive Producer of Artions in
Education is John Merrow. I'm Wendy Blair.
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Options in Education is a co-production of the Institute
for Educational Leadership at the George Washington Unlverelty and National
Public Radio. )
!

BLAIR: Principal sunrort f~r the nrogram is provided by the Matinnal
Institute of Education. Additional funds to MPR are provided by the
Corvoration for Public Broadcasting and to IEL by the Carneqic Carraratinn,
the U. S. Office of Education and the Pnhert Sterling Clarke Toundatior.

This is NPR, National Public Radio.

RESOURCE LIST:

LIEBOW, ELLIOT, Tally's Corner, Boston, Little, Brown, 1967.

LYONS, CHARLES C. "Experiential Education: One Point of View." In
Ooff- Campus Education: An Inquiry, by Peter Meyers and Sherry L. Petry.
Atlanta, Georgia: Southern Regional Education Board, 1972. ED (80 052.
MF-$0.75; HC-$1.50.

MARLAND, S.P. Jr "Career Education" New York: McGraw Hill, 1974
McClure, Larry and Carolyn Buau. Essays on Career Education. Orecon:

Northwest Regional Lab, 1973 ($1°.95 from Superintendent of Documents,
Government Printirng Offlce, Washington, D.C.)

Meyer, Peter and Petry, Sherry L. McClure Off-Campus Education: An Inguiry.
Atlanta: Southern Regional Education Board, 1972. Murphy, Thomas P.
Government Management Internships and Executive Development. Lexington,
Massachusetts D.C. Heath and Company, 1973.

0'Toole, James, "The Reserve Army of the Underemployed" Change Maaazine
(March and April, 1975)

Newman, Frank, O'Toole. Report on Higher Education. U.S. Department of
Health, Edueatlon, Welfare. Washington, D.C.: U.S. Government Printing
Office, 1971. B , .
Ritterbush, Philip C. Let the Entire Community Become Our Universitv.
Washington, D.C.: Acropolis Books, 1972

Panel on Youth of the President's Science Advisory Committee. Youth:
Transition to Adulthood. Chicago, University of Chicago, 1974.

Yabkelovich, Daniel. The New Morality: A vrofile ofAmerican Youth in the
70s. New York, McGraw Hill, 1974

Work in America. Report of a Special Task Force to HEW. Cambridge, Mass:
MIT Press, 1973.

Wirtz, Willard and the National Manpower Institute. ' The Boundless Resource.
Washington, D.C. New Republic Book Company, 1975.

Carnegie Commission on Higher Education. Less Time, More Options. New York:
McGraw Hill, 1973

—-—————---=, Toward a Learning Society. New York: McGraw Hill, 1973.

Berg, Ivar, Education and Jobs, the Great Training Robbery. New VYork:
Praegar Press, 1970.

Bell, T.H., "Remarks," Chronicle of Higher Education, January 20, 1975.

Bailey, Stephen K. "Career Educ&tion and Hiqher Education," FEducational
Record, Fall, 1978, pp. 255-259.

21



